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 C
o

n
ten

t 

P
resen

ta- 

tio
n

 

G
o

als an
d

 

O
b

jectives 

 

C
o

u
rs

e
 D

e
s

ig
n

 (p
a

g
e

 1
 o

f 2
) 

C
o

urse D
esign ad

dresses elem
en

ts o
f instructio

nal design. Fo
r th

e pu
rpo

se o
f this p

ro
gram

, co
u

rse d
esign includ

es such
 elem

en
ts as structu

re o
f th

e co
urse,  learnin

g o
bjectives, 

o
rgan

izatio
n

 o
f co

ntent, an
d instru

ctio
nal strategies. 

 C
o

n
ten

t is m
ad

e availab
le o

r “ch
u

n
ke

d
” 

in
 m

an
ageab

le segm
e

n
ts (i.e., p

resen
ted

 

in
 d

istin
ct learn

in
g u

n
its o

r m
o

d
u

les); 

n
avigatio

n
 is in

tu
itive; co

n
te

n
t flo

w
s in

 a 

lo
gical p

ro
gressio

n
; co

n
ten

t is p
resen

ted
 

u
sin

g a variety o
f ap

p
ro

p
riate 

m
ech

an
ism

s (co
n

te
n

t m
o

d
u

les, sin
gle 

p
ages, lin

ks to
 extern

al re
so

u
rces, R

SS 

Fee
d

s, p
rin

t m
aterial); co

n
ten

t is 
en

h
an

ced
 w

ith
 visu

al an
d

 au
d

ito
ry 

elem
en

ts; su
p

p
lem

e
n

tary re
so

u
rces are 

m
ad

e availab
le (co

u
rse C

D
s, textb

o
o

ks, 

co
u

rse m
an

u
als, etc.) 

G
o

als an
d

 o
b

jective
s are easily lo

cated
 

w
ith

in
 th

e co
u

rse; are clearly w
ritten

 at 

th
e ap

p
ro

p
riate level an

d
 reflect d

esired
 

o
u

tco
m

es; are w
ritten

 in
 m

easu
reab

le 

o
u

tco
m

es (stu
d

e
n

ts kn
o

w
 w

h
at th

ey are 

exp
ected

 to
 b

e ab
le to

 d
o

), are m
ad

e 

availab
le in

 a variety o
f areas in

 th
e 

co
u

rse (w
ith

in
 th

e syllab
u

s an
d

 e
ach

 

in
d

ivid
u

al learn
in

g u
n

it) 

Exe
m

p
lary 

 C
o

n
ten

t is m
ad

e availab
le o

r “ch
u

n
ke

d
” in

 

m
an

ageab
le se

gm
en

ts (i.e., p
re

se
n

ted
 in

 

d
istin

ct learn
in

g u
n

its o
r m

o
d

u
le

s); 

n
avigatio

n
 is so

m
ew

h
at in

tu
itive, b

u
t 

so
m

e “exp
lo

rin
g” is req

u
ire

d
 to

 d
eterm

in
e 

th
e flo

w
 o

f co
n

ten
t; co

n
ten

t is p
resen

ted
 

u
sin

g a variety o
f m

ech
an

ism
s (co

n
ten

t 
m

o
d

u
les, sin

gle p
ages, lin

ks to
 extern

al 

reso
u

rces, R
SS Fe

ed
s, p

rin
t m

aterial); 
visu

al an
d

/o
r au

d
ito

ry e
lem

en
ts 

o
ccasio

n
ally en

h
an

ce th
e co

n
ten

t; 

su
p

p
lem

e
n

tary re
so

u
rces are m

ad
e 

availab
le (co

u
rse C

D
s, textb

o
o

ks, co
u

rse 

m
an

u
als, etc.); 

G
o

als an
d

 o
b

jective
s are lo

cated
 w

ith
in

 

th
e co

u
rse syllab

u
s o

r th
e in

d
ivid

u
al 

learn
in

g u
n

its; o
b

jectives are w
ritten

 to
 

reflect d
e

sire
d

 learn
in

g o
u

tco
m

es, 

alth
o

u
gh

 n
o

t all are w
ritten

 as 

m
easu

reab
le o

u
tco

m
es; stu

d
en

ts h
ave 

so
m

e u
n

d
erstan

d
in

g o
f w

h
at is e

xp
ected

 
o

f th
em

; 

A
cco

m
p

lish
e

d
 

 So
m

e co
n

ten
t se

gm
en

ts are o
verly 

large (o
r p

o
ssib

ly to
o

 sm
all) fo

r th
e 

sp
ecifie

d
 o

b
jective

s; n
avigatio

n
 is 

o
n

ly o
ccasio

n
ally in

tu
itive, th

u
s th

e 

flo
w

 o
f co

n
ten

t is so
m

etim
e

s n
o

t 

easily d
eterm

in
e

d
; th

e d
esign

 d
o

es 

n
o

t avail o
f th

e co
n

ten
t p

resen
tatio

n
 

to
o

ls (co
n

ten
t m

o
d

u
les, sin

gle p
ages, 

lin
ks); few

 o
r n

o
 visu

al an
d

/o
r 

au
d

ito
ry elem

en
ts are u

sed
 to

 

en
h

an
ce th

e co
n

te
n

t; su
p

p
lem

e
n

tary 

reso
u

rces m
ay b

e m
ad

e availab
le

 

(co
u

rse C
D

s, textb
o

o
ks, co

u
rse 

m
an

u
als, etc.) 

G
o

als an
d

 o
b

jective
s are n

o
t easily 

lo
cated

 w
ith

in
 th

e co
u

rse
; are  n

o
t 

clearly w
ritten

 in
 m

easu
rab

le 

learn
in

g o
u

tco
m

es; stu
d

e
n

ts m
ay b

e 

u
n

su
re o

f w
h

at th
ey are exp

ecte
d

 to
 

b
e ab

le to
 d

o
;  th

e level d
o

es n
o

t 

m
atch

 th
e d

esired
 o

u
tco

m
es; 

P
ro

m
isin

g 

 C
o

n
ten

t is n
o

t “ch
u

n
ke

d
” 

in
to

 m
an

ageab
le 

segm
e

n
ts; n

avigatio
n

 is 

n
o

t in
tu

itive an
d

 th
e flo

w
 

o
f co

n
ten

t is u
n

clear; th
e 

d
esign

 d
o

e
s n

o
t avail o

f 

th
e co

n
ten

t p
re

sen
tatio

n
 

to
o

ls (co
n

ten
t m

o
d

u
les, 

sin
gle p

ages, lin
ks); n

o
 

visu
al o

r au
d

ito
ry 

elem
en

ts are u
se

d
 to

 

en
h

an
ce th

e co
n

te
n

t; 

su
p

p
lem

e
n

tary re
so

u
rces 

are n
o

t m
ad

e availab
le 

(co
u

rse C
D

s, textb
o

o
ks, 

co
u

rse m
an

u
als, etc.) 

G
o

als an
d

 o
b

jective
s are 

n
o

t easily lo
cated

 w
ith

in
 

th
e co

u
rse; so

m
e are 

m
issin

g an
d

 o
th

ers p
o

o
rly 

w
ritten

 ;  th
e leve

l d
o

es 

n
o

t m
atch

 th
e d

esired
 

learn
in

g o
u

tco
m

es; 

In
co

m
p

le
te
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 Tech
n

o
lo

gy 

U
se

 

Learn
er 

En
gage-

m
en

t 

 

C
o

u
rs

e
 D

e
s

ig
n

 (p
a

g
e

 2
 o

f 2
) 

 

 To
o

ls availab
le w

ith
in

 th
e C

M
S are u

se
d

 

to
 facilitate learn

in
g b

y en
gagin

g 

stu
d

en
ts w

ith
 co

u
rse co

n
te

n
t; C

M
S to

o
ls 

are u
se

d
 to

 red
u

ce th
e lab

o
r-in

te
n

sity o
f 

learn
in

g (e.g., p
ro

vid
in

g lin
ks to

 n
eed

e
d

 

reso
u

rces w
h

ere th
ey w

ill b
e u

se
d

 in
 th

e 
co

u
rse); tech

n
o

lo
gie

s are u
se

d
 creatively 

in
 w

ays th
at tran

scen
d

 trad
itio

n
al, 

teach
er-cen

tere
d

 in
stru

ctio
n

; a w
id

e 

variety o
f d

elivery m
ed

ia are 

in
co

rp
o

rated
 in

to
 th

e co
u

rse
; 

It is clear h
o

w
 th

e in
stru

ctio
n

al strategie
s 

w
ill en

ab
le stu

d
e

n
ts to

 reach
 co

u
rse 

go
als an

d
 o

b
jective

s; co
u

rse d
esign

 

in
clu

d
es gu

id
an

ce fo
r learn

ers to
 w

o
rk 

w
ith

 co
n

ten
t in

 m
ean

in
gfu

l w
ays (e.g., 

p
re-read

in
g o

u
tlin

es, w
eb

-q
u

e
sts, d

evil's 

ad
vo

cate ch
allen

ges, etc.); h
igh

er o
rd

er 

th
in

kin
g (e.g., an

alysis, p
ro

b
lem

 so
lvin

g, 

o
r critical reflectio

n
) is exp

ected
 o

f 
learn

ers an
d

 exp
lain

ed
 w

ith
 exam

p
les o

r 

m
o

d
els; in

d
ivid

u
alize

d
 in

stru
ctio

n
, 

rem
ed

ial activities, o
r re

so
u

rces fo
r 

ad
van

ced
 learn

in
g activities are p

ro
vid

ed
; 

Exe
m

p
lary 

 To
o

ls availab
le w

ith
in

 th
e C

M
S co

u
ld

 b
e 

u
tilize

d
 m

o
re (o

r m
o

re creatively) to
 

en
gage learn

ers w
ith

 co
u

rse co
n

ten
t; C

M
S 

to
o

ls are m
ad

e availab
le to

 assist 
stu

d
en

ts, b
u

t co
u

ld
 b

e o
rgan

ized
 o

r 

arran
ge

d
 fo

r even
 greater u

sefu
ln

ess; 
tech

n
o

lo
gies w

ith
in

 th
e co

u
rse are u

se
d

 in
 

m
an

y cases m
ere

ly to
 rep

licate trad
itio

n
al 

face-to
-face in

stru
ctio

n
; th

ere is so
m

e 

variety in
 th

e to
o

ls u
sed

 to
 d

e
live

r 

in
stru

ctio
n

; 

In
stru

ctio
n

al strate
gie

s are d
esign

ed
 to

 
h

elp
 stu

d
en

ts to
 reach

 co
u

rse go
als an

d
 

o
b

jectives, alth
o

u
gh

 th
is re

latio
n

sh
ip

 m
ay 

n
o

t b
e o

b
vio

u
s to

 learn
ers; gu

id
an

ce is 

p
ro

vid
ed

, b
u

t co
u

ld
 b

e im
p

ro
ved

 w
ith

 

greater d
etail o

r d
ep

th
; h

igh
e

r o
rd

er 

th
in

kin
g is re

q
u

ired
 fo

r so
m

e activities b
u

t 

is n
o

t w
ell-exp

lain
e

d
 o

r su
p

p
o

rte
d

 (e.g., b
y 

p
ro

vid
in

g exam
p

les o
f "go

o
d

 an
sw

ers"); 
d

iffere
n

tiate
d

 in
stru

ctio
n

 (su
ch

 as 

rem
ed

iatio
n

) m
ay b

e availab
le o

n
 a lim

ited
 

b
asis; 

A
cco

m
p

lish
e

d
 

 To
o

ls availab
le w

ith
in

 th
e C

M
S are 

n
o

t u
se

d
 to

 th
eir fu

ll exte
n

t o
r n

o
t 

u
sed

 w
h

en
 it w

o
u

ld
 b

e ap
p

ro
p

riate 

to
 d

o
 so

; o
n

ly a few
 to

o
ls (o

f th
o

se 
availab

le w
ith

in
 th

e C
M

S) are u
se

d
 in

 

a w
ay th

at stream
lin

es access to
 

m
aterials an

d
 activities fo

r stu
d

e
n

ts; 

tech
n

o
lo

gies w
ith

in
 th

e C
M

S are 

u
sed

 p
rim

arily b
y in

stru
cto

rs an
d

 n
o

t 

stu
d

en
ts ("stu

d
en

ts as recip
ie

n
ts o

f 

co
n

ten
t" m

o
d

el); th
ere is little 

variety in
 u

se o
f tech

n
o

lo
gies w

ith
in

 

th
e C

M
S; 

It is n
o

t clear h
o

w
 th

e in
stru

ctio
n

al 
strategies w

ill h
elp

 learn
ers ach

ie
ve 

co
u

rse go
als an

d
 o

b
jectives; 

gu
id

an
ce in

 u
sin

g co
n

ten
t m

aterials 

m
ay o

n
ly b

e p
ro

vid
e

d
 o

n
 a lim

ite
d

 

b
asis; h

igh
er o

rd
e

r th
in

kin
g is n

o
t 

req
u

ired
 o

r e
n

co
u

rage
d

; 

d
iffere

n
tiate

d
 in

stru
ctio

n
al 

o
p

p
o

rtu
n

ities are n
o

t p
ro

vid
e

d
, 

alth
o

u
gh

 th
ere m

ay b
e 

su
p

p
lem

e
n

tary co
n

ten
t reso

u
rce

s 
availab

le;;; 

P
ro

m
isin

g 

 Tech
n

o
lo

gies u
sed

 w
ith

in
 

th
e C

M
S d

o
 n

o
t en

gage 

stu
d

en
ts w

ith
 learn

in
g; 

to
o

ls th
at co

u
ld

 red
u

ce 
th

e lab
o

r-in
ten

sity o
f 

o
n

lin
e in

stru
ctio

n
 are n

o
t 

u
tilize

d
; stu

d
e

n
ts are n

o
t 

exp
ected

 to
 u

se 

tech
n

o
lo

gies availab
le 

w
ith

in
 th

e C
M

S; o
n

ly a 

few
 tech

n
o

lo
gies 

availab
le w

ith
in

 th
e C

M
S 

are u
se

d
; 

In
stru

ctio
n

al strate
gie

s d
o

 
n

o
t p

ro
vid

e stu
d

en
ts w

ith
 

skills n
ee

d
e

d
 to

 ach
ieve 

co
u

rse go
als an

d
 

o
b

jectives; co
n

ten
t is 

p
ro

vid
ed

 b
u

t it is n
o

t 

clear w
h

at stu
d

en
ts are 

exp
ected

 to
 d

o
 w

ith
 it; 

h
igh

er o
rd

er th
in

kin
g is 

n
o

t exp
ected

 fro
m

 

stu
d

en
ts; n

o
 

su
p

p
lem

e
n

tary re
so

u
rces 

o
r activities are p

ro
vid

ed
 

fo
r rem

ed
iatio

n
 o

r 

ad
van

ced
 stu

d
y; 

In
co

m
p

le
te
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In
teractio

n
 

Lo
gistics 

D
evelo

p
-

m
en

t o
f 

Learn
in

g 

C
o

m
m

u
n

ity 

C
o

m
m

u
n

i-

catio
n

 

Strategies 

 

In
te

ra
c
tio

n
 a

n
d

 C
o

lla
b

o
ra

tio
n

 

Interactio
n an

d C
o

llabo
ratio

n
 can take m

any fo
rm

s. Th
e EC

P
 criteria p

lace em
p

hasis o
n th

e type and
 am

o
un

t o
f interactio

n
 and

 co
llabo

ratio
n w

ithin an
 o

n
lin

e en
viro

n
m

ent.  

 Interactio
n deno

tes co
m

m
u

nicatio
n betw

een an
d am

o
n

g learn
ers an

d in
structo

rs, synch
ro

no
usly o

r asynchro
no

u
sly.  C

o
llabo

ratio
n is a su

b
set o

f interactio
n

 and
 refers sp

ecifically to
 

tho
se activities in w

hich gro
u

ps are w
o

rkin
g interd

ep
end

ently to
w

ard a shared result.  Th
is differs fro

m
 gro

up
 activities that can be co

m
pleted by stu

d
en

ts w
o

rking in
dep

end
en

tly o
f o

ne 

ano
th

er and
 then co

m
b

inin
g th

e resu
lts, m

uch as o
n

e w
o

uld w
h

en assem
blin

g a jigsaw
 p

uzzle w
ith parts o

f the p
uzzle w

o
rked o

ut sep
arately then assem

bled to
gether.  A

 learnin
g 

co
m

m
u

nity is defin
ed

 h
ere as the sen

se o
f b

elo
n

gin
g to

 a gro
u

p, rather than each stu
d

en
t perceiving h

im
self/h

erself stud
ying in

dep
end

ently. 

G
u

id
elin

es exp
lain

in
g re

q
u

ired
 le

vels o
f 

p
articip

atio
n

 (i.e., q
u

an
tity o

f in
teractio

n
s) 

are p
ro

vid
e

d
; exp

ectatio
n

s regard
in

g th
e 

q
u

ality o
f co

m
m

u
n

icatio
n

s (e.g., w
h

at 
co

n
stitu

te
s a "go

o
d

" an
sw

er) are clearly 

d
efin

ed
; a ru

b
ric o

r eq
u

ivale
n

t grad
in

g 

d
o

cu
m

en
t is in

clu
d

ed
 to

 exp
lain

 h
o

w
 

p
articip

atio
n

 w
ill b

e evalu
ate

d
;  th

e in
stru

cto
r 

actively p
articip

ates in
 co

m
m

u
n

icatio
n

s 

activities, in
clu

d
in

g p
ro

vid
in

g fee
d

b
ack to

 

stu
d

en
ts; th

e in
stru

cto
r u

se
s co

m
m

u
n

icatio
n

 

to
o

ls to
 p

ro
vid

e co
u

rse u
p

d
ate

s, rem
in

d
ers, 

sp
ecial an

n
o

u
n

cem
e

n
ts, etc.; 

C
o

m
m

u
n

icatio
n

 activities are d
e

sign
e

d
 to

 

h
elp

 b
u

ild
 a se

n
se o

f co
m

m
u

n
ity am

o
n

g 
learn

ers; stu
d

e
n

t-to
-stu

d
e

n
t in

te
ractio

n
s are 

req
u

ired
 as p

art o
f th

e co
u

rse;  stu
d

e
n

ts are 
en

co
u

rage
d

 to
 in

itiate co
m

m
u

n
icatio

n
 w

ith
 

th
e in

stru
cto

r; co
llab

o
ratio

n
 activities (if 

in
clu

d
ed

) rein
fo

rce co
u

rse co
n

te
n

t an
d

 

learn
in

g o
u

tco
m

es, w
h

ile b
u

ild
in

g w
o

rkp
lace-

u
sefu

l skills su
ch

 as team
w

o
rk, co

o
p

eratio
n

, 

n
ego

tiatio
n

, an
d

 co
n

sen
su

s-b
u

ild
in

g; 

Th
ere are p

len
tifu

l o
p

p
o

rtu
n

ities fo
r 

syn
ch

ro
n

o
u

s an
d

/o
r asyn

ch
ro

n
o

u
s 

in
teractio

n
, as ap

p
ro

p
riate;  asyn

ch
ro

n
o

u
s 

co
m

m
u

n
icatio

n
 strategies p

ro
m

o
te critical 

reflectio
n

 o
r o

th
er h

igh
er o

rd
er th

in
kin

g 

align
e

d
 w

ith
 learn

in
g o

b
jective

s; syn
ch

ro
n

o
u

s 

co
m

m
u

n
icatio

n
 activities b

en
efit fro

m
 real-

tim
e in

teractio
n

s an
d

 facilitate "rap
id

 

resp
o

n
se" co

m
m

u
n

icatio
n

 (i.e., stu
d

e
n

ts gain
 

p
ractice d

iscu
ssin

g co
u

rse co
n

ten
t 

extem
p

o
ran

eo
u

sly w
ith

o
u

t lo
o

kin
g u

p
 b

asic, 

d
eclarative in

fo
rm

atio
n

); 

Exe
m

p
lary 

Exp
ectatio

n
s o

f stu
d

e
n

t p
articip

atio
n

 in
 

co
m

m
u

n
icatio

n
 activities are give

n
, b

u
t 

w
o

u
ld

 b
en

efit fro
m

 m
o

re d
etail; 

exp
ectatio

n
s re

gard
in

g th
e q

u
ality o

f 
co

m
m

u
n

icatio
n

s are in
clu

d
e

d
, b

u
t m

ay b
e 

sketch
y an

d
 lack d

etail o
r illu

strative 

exam
p

les;  m
in

im
al in

fo
rm

atio
n

 m
ay b

e 

p
ro

vid
ed

 regard
in

g grad
in

g criteria fo
r 

co
m

m
u

n
icatio

n
s activities; th

e in
stru

cto
r 

is o
ccasio

n
ally in

vo
lved

 in
 co

m
m

u
n

icatio
n

 

activities; th
e in

stru
cto

r so
m

etim
es takes 

ad
van

tage o
f C

M
S to

o
ls to

 p
o

st 
an

n
o

u
n

cem
e

n
ts, rem

in
d

ers, etc.; 

C
o

m
m

u
n

icatio
n

 activities m
ay h

e
lp

 

learn
ers b

u
ild

 a sen
se o

f co
m

m
u

n
ity, b

u
t 

d
o

 n
o

t ap
p

ear to
 b

e d
esign

ed
 w

ith
 th

is in
 

m
in

d
; so

m
e stu

d
en

t-to
-stu

d
e

n
t 

in
teractio

n
 is b

u
ilt in

to
 th

e co
u

rse; 

stu
d

en
ts in

te
ract w

ith
 th

e in
stru

cto
r, 

alth
o

u
gh

 p
rim

arily as a resu
lt o

f 

in
stru

cto
r-in

itiated
 co

n
tact;  co

llab
o

ratio
n

 

activities (if in
clu

d
ed

) su
p

p
o

rt so
m

e team
-

b
u

ild
in

g skills, b
u

t m
ay n

o
t p

u
rp

o
sefu

lly 

in
tegrate th

ese elem
e

n
ts; 

Several co
m

m
u

n
icatio

n
 activities are 

in
clu

d
ed

 to
 rein

fo
rce th

e d
esired

 learn
in

g 

o
u

tco
m

es; asyn
ch

ro
n

o
u

s co
m

m
u

n
icatio

n
s 

so
m

etim
es re

q
u

ire reflectio
n

 o
r o

th
er 

h
igh

er o
rd

er th
in

kin
g; syn

ch
ro

n
o

u
s 

in
teractio

n
s are m

ean
in

gfu
l b

u
t m

ay n
o

t 

take fu
ll ad

van
tage o

f th
e real-tim

e 
p

resen
ce o

f in
stru

cto
r an

d
/o

r p
e

ers; 

A
cco

m
p

lish
e

d
 

In
stru

cto
r exp

ectatio
n

s o
f stu

d
en

t 

in
teractio

n
s are n

o
t m

ad
e clear; little 

in
fo

rm
atio

n
 is p

ro
vid

ed
 regard

in
g 

w
h

at co
n

stitu
te

s a "go
o

d
" resp

o
n

se 
o

r p
o

stin
g; stu

d
en

ts are n
o

t give
n

 a 

clear set o
f criteria fo

r h
o

w
 

co
m

m
u

n
icatio

n
s activities w

ill b
e

 

grad
e

d
; th

e in
stru

cto
r ap

p
ears to

 b
e 

largely ab
sen

t fro
m

 co
m

m
u

n
icatio

n
s 

activities; few
 an

n
o

u
n

cem
e

n
ts, 

rem
in

d
ers, o

r o
th

er u
p

d
ates are 

p
ro

vid
ed

; 

Effo
rt h

as b
een

 d
evo

ted
 to

 fo
sterin

g 

a sen
se o

f co
m

m
u

n
ity in

 th
e co

u
rse, 

b
u

t o
n

ly m
in

im
ally. M

o
re fo

cu
s is 

n
eed

ed
 o

n
 d

esign
in

g activities an
d

 a 
co

u
rse clim

ate th
at fo

ster stu
d

e
n

t-

to
-stu

d
e

n
t in

teractio
n

s as w
e

ll as 

stu
d

en
t-to

-in
stru

cto
r in

teractio
n

s. 

C
o

m
m

u
n

icatio
n

 strate
gies are 

in
clu

d
ed

, h
o

w
ever, th

ey m
ay n

o
t 

co
n

sisten
tly rein

fo
rce d

esired
 

learn
in

g o
u

tco
m

es; asyn
ch

ro
n

o
u

s 

co
m

m
u

n
icatio

n
s are fo

cu
sed

 

p
rim

arily o
n

 lo
w

er levels o
f th

in
kin

g 

(e.g., su
m

m
arizin

g, d
escrib

in
g, 

in
terp

retin
g, etc.); syn

ch
ro

n
o

u
s 

in
teractio

n
s are u

sed
 m

o
stly fo

r 
in

stru
cto

r exp
lan

atio
n

 o
r clarificatio

n
 

o
f co

n
ten

t, o
r o

th
er in

stru
cto

r-

fo
cu

sed
 activitie

s; 

P
ro

m
isin

g 

Few
 o

r n
o

 gu
id

elin
es 

are p
ro

vid
e

d
 to

 
stu

d
en

ts regard
in

g 

th
e d

esired
 q

u
an

tity 
o

r q
u

ality o
f 

co
m

m
u

n
icatio

n
s/in

t

eractio
n

s w
ith

in
 th

e 

co
u

rse; th
e 

in
stru

cto
r d

o
es n

o
t 

p
articip

ate in
 

co
m

m
u

n
icatio

n
s 

activities w
ith

 
stu

d
en

ts; 

Little to
 n

o
 atten

tio
n

 

h
as b

e
en

 d
evo

ted
 to

 
b

u
ild

in
g a sen

se o
f 

co
m

m
u

n
ity in

 th
is 

co
u

rse. 

Little to
 n

o
 atten

tio
n

 

h
as b

e
en

 d
evo

ted
 to

 

co
m

m
u

n
icatio

n
 

strategies; 

in
teractio

n
 activities 

th
at are in

clu
d

ed
 d

o
 

n
o

t in
vo

ke critical 
th

in
kin

g, re
in

fo
rce 

learn
in

g, o
r take 

ad
van

tage o
f th

e 

sp
ecific stren

gth
s o

f 

th
e co

m
m

u
n

icatio
n

 

to
o

ls u
sed

; 

In
co

m
p

le
te
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Se
lf-asse

ssm
e

n
t 

A
sse

ssm
e

n
t D

e
sign

 

Exp
e

ctatio
n

s 

 

A
s

s
e

s
s
m

e
n

t 

A
ssessm

en
t fo

cu
se

s o
n

 in
stru

ctio
n

al activities d
e

sign
ed

 to
 m

easu
re p

ro
gre

ss to
w

ard
s learn

in
g o

u
tco

m
es, p

ro
vid

e fe
ed

b
ack to

 stu
d

en
ts an

d
 

in
stru

cto
r, an

d
/o

r en
ab

le grad
e assign

m
en

t. Th
is sectio

n
 ad

d
resses th

e q
u

ality an
d

 typ
e o

f stu
d

en
t assessm

en
ts w

ith
in

 th
e co

u
rse. 

M
an

y o
p

p
o

rtu
n

itie
s fo

r self-

assessm
en

t are p
ro

vid
ed

; self-

assessm
en

ts p
ro

vid
e co

n
stru

ctive, 

m
ean

in
gfu

l fee
d

b
ack; 

A
sse

ssm
e

n
ts ap

p
ear to

 m
easu

re th
e 

p
erfo

rm
an

ce th
ey claim

 to
 m

easu
re 

(e.g., activities are exp
lain

ed
 u

sin
g 

ap
p

ro
p

riate read
in

g level an
d

 

vo
cab

u
lary); h

igh
er o

rd
er th

in
kin

g is 

req
u

ired
 (e.g., an

alysis, p
ro

b
lem

-

so
lvin

g, etc.); asse
ssm

e
n

ts are 

d
esign

e
d

 to
 m

im
ic au

th
e

n
tic 

en
viro

n
m

e
n

ts to
 facilitate tran

sfe
r; 

assessm
en

t activities o
ccu

r fre
q

u
en

tly 

th
ro

u
gh

o
u

t th
e d

u
ratio

n
 o

f th
e 

co
u

rse; m
u

ltip
le typ

es o
f assessm

en
ts 

are u
se

d
 (research

 p
ap

er, o
b

jective 

test, d
iscu

ssio
n

s, etc.) 

A
sse

ssm
e

n
ts m

atch
 th

e go
als &

 
o

b
jectives; learn

ers are d
irecte

d
 to

 

th
e ap

p
ro

p
riate o

b
jective(s) fo

r each
 

assessm
en

t; ru
b

rics o
r d

escrip
tive 

criteria fo
r d

esired
 o

u
tco

m
es are 

p
ro

vid
ed

 (m
o

d
els o

f "go
o

d
 w

o
rk" m

ay 

b
e sh

o
w

n
, fo

r exam
p

le); in
stru

ctio
n

s 

are w
ritten

 clearly an
d

 w
ith

 su
fficien

t 

d
etail to

 e
n

su
re u

n
d

erstan
d

in
g; 

Exe
m

p
lary 

So
m

e self-assessm
en

t 

activities are in
clu

d
ed

; self-

assessm
en

ts p
ro

vid
e 

feed
b

ack to
 learn

ers; 

A
sse

ssm
e

n
t activities h

ave 
"face valid

ity" (i.e., th
ey 

ap
p

ear to
 m

atch
 th

e 

cu
rricu

lu
m

); so
m

e activities 

in
vo

lve h
igh

er o
rd

er 

th
in

kin
g; assessm

en
t 

activities m
ay fo

cu
s o

n
 tasks 

sim
ilar to

 real-w
o

rld
 

ap
p

licatio
n

 o
f skills; m

u
ltip

le 
assessm

en
ts are in

clu
d

ed
; at 

least th
ree d

iffere
n

t typ
es o

f 
assessm

en
ts are u

sed
; 

A
sse

ssm
e

n
ts m

atch
 th

e 
go

als &
 o

b
jectives; ru

b
rics 

o
r d

escrip
tive criteria fo

r 

d
esired

 o
u

tco
m

es are 

in
clu

d
ed

 fo
r so

m
e 

assessm
en

t activities; 

in
stru

ctio
n

s are w
ritten

 

clearly, w
ith

 so
m

e d
etail 

in
clu

d
ed

; 

A
cco

m
p

lish
e

d
 

Th
ere m

ay b
e self-assessm

en
t 

activities, b
u

t th
ey are lim

ited
 in

 

sco
p

e an
d

 d
o

 n
o

t o
ffer u

sefu
l 

feed
b

ack; 

It is n
o

t clear w
h

eth
er th

e 
assessm

en
t activities actu

ally 

m
easu

re th
e d

esired
 skill; th

e 

vast m
ajo

rity o
f assessm

e
n

ts 

req
u

ire o
n

ly lo
w

-level th
in

kin
g 

(m
em

o
rizatio

n
, fo

r exam
p

le); 

assessm
en

t activities typ
ically 

d
o

 n
o

t in
clu

d
e tasks th

at are 

relevan
t b

eyo
n

d
 th

e sco
p

e o
f 

th
is co

u
rse; m

u
ltip

le 

assessm
en

ts are in
clu

d
ed

; tw
o

 
typ

es o
f asse

ssm
e

n
ts are 

in
clu

d
ed

, at a m
in

im
u

m
; 

Stu
d

en
ts are assessed

 o
n

 th
e 

to
p

ics d
escrib

e
d

 in
 th

e co
u

rse 

go
als an

d
 o

b
jective

s; th
ere m

ay 

b
e so

m
e exp

lan
atio

n
 o

f h
o

w
 

assessm
en

ts w
ill b

e 

sco
red

/grad
ed

; in
stru

ctio
n

s lack 

d
etail th

at w
o

u
ld

 h
elp

 stu
d

en
ts 

u
n

d
erstan

d
 h

o
w

 to
 co

m
p

lete 

th
e activities; 

P
ro

m
isin

g 

A
 few

 self-assessm
en

ts m
ay b

e 

in
clu

d
ed

, b
u

t th
ey o

ffer little 

m
o

re feed
b

ack th
an

 flash
 

card
s; 

A
sse

ssm
e

n
t activities ap

p
ear 

to
 lack valid

ity d
u

e to
 b

ias, lack 

o
f clarity in

 q
u

e
stio

n
s o

r tasks, 

o
r b

ecau
se stu

d
en

ts are 

evalu
ate

d
 o

n
 p

erfo
rm

an
ce 

u
n

related
 to

 th
e stated

 

o
b

jectives; n
o

 h
igh

e
r-o

rd
er 

th
in

kin
g skills are re

q
u

ired
 to

 

co
m

p
lete asse

ssm
e

n
t 

activities; th
ere is little o

r n
o

 

evid
e

n
ce o

f au
th

e
n

ticity b
u

ilt 
in

to
 asse

ssm
en

ts; assessm
en

ts 

are to
o

 few
 an

d
 far ap

art fo
r 

th
e co

u
rse co

n
te

n
t; 

A
sse

ssm
e

n
ts b

ear little 
resem

b
lan

ce to
 go

als &
 

o
b

jectives; exp
ectatio

n
s o

r 

grad
in

g criteria are n
o

t 

p
ro

vid
ed

; in
stru

ctio
n

s are 

lim
ited

 o
r ab

sen
t; 

In
co

m
p

le
te
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In
stru

cto
r R

o
le

 

an
d

 In
fo

rm
atio

n
 

Su
p

p
o

rtive
 

So
ftw

are
  

(P
lu

g-in
s) 

O
rie

n
tatio

n
 to

 

C
o

u
rse

 an
d

 C
M

S 

 

L
e

a
rn

e
r S

u
p

p
o

rt (p
a

g
e

 1
 o

f 2
) 

Learn
er Su

p
p

o
rt ad

d
re

sse
s th

e su
p

p
o

rt reso
u

rces m
ad

e availab
le to

 stu
d

e
n

ts takin
g th

e co
u

rse. Su
ch

 reso
u

rce
s m

ay b
e accessib

le w
ith

in
 o

r extern
al to

 th
e co

u
rse en

viro
n

m
en

t. 

Sp
ecifically, learn

er su
p

p
o

rt re
so

u
rces ad

d
ress a variety o

f stu
d

e
n

t services in
clu

d
in

g, b
u

t n
o

t lim
ited

 to
 th

e fo
llo

w
in

g. 

C
o

n
tact in

fo
rm

atio
n

 fo
r th

e in
stru

cto
r is 

easy to
 fin

d
 an

d
 in

clu
d

e
s m

u
ltip

le
 fo

rm
s 

o
f co

m
m

u
n

icatio
n

 (fo
r exam

p
le, e

-m
ail, 

p
h

o
n

e, ch
at, etc.); exp

ecte
d

 resp
o

n
se 

tim
e fo

r e-m
ail rep

lie
s is in

clu
d

ed
; 

in
stru

cto
r's ro

le w
ith

in
 th

e co
u

rse is 
exp

lain
e

d
 (fo

r exam
p

le, w
h

eth
e

r h
e/sh

e 

w
ill resp

o
n

d
 to

 "tech
 su

p
p

o
rt" typ

e 

q
u

estio
n

s); th
e in

stru
cto

r's m
eth

o
d

s o
f 

co
llectin

g an
d

 retu
rn

in
g w

o
rk are

 clearly 

exp
lain

e
d

; 

C
lear exp

lan
atio

n
s o

f o
p

tio
n

al an
d

/o
r 

req
u

ired
 so

ftw
are in

clu
d

in
g an

y 

ad
d

itio
n

al co
sts (in

 ad
d

itio
n

 to
 th

e C
M

S) 

are p
ro

vid
e

d
 w

ith
in

 th
e co

u
rse; so

ftw
are 

req
u

ired
 to

 u
se co

u
rse m

aterials is liste
d

 

w
ith

 lin
ks to

 w
h

ere it can
 b

e cap
tu

red
 an

d
 

in
stalled

; lin
ks are lo

cated
 w

ith
in

 th
e 

co
u

rse w
h

ere learn
ers w

ill u
se th

e 

so
ftw

are (i.e., n
ear th

e m
aterials 

req
u

irin
g its u

se); 

C
learly lab

ele
d

 tu
to

rial m
ate

rials th
at 

exp
lain

 h
o

w
 to

 n
avigate th

e C
M

S an
d

 th
e 

sp
ecific co

u
rse are in

clu
d

e
d

; tu
to

rials are 

fo
u

n
d

 easily (few
 clicks) w

h
eth

er in
tern

al 
o

r extern
al to

 th
e co

u
rse, w

ith
 easy 

retu
rn

 to
 o

th
er areas o

f th
e co

u
rse; 

tu
to

rial m
aterials su

p
p

o
rt m

u
ltip

le 

learn
in

g m
o

d
alities: au

d
io

, visu
al, an

d
 

text b
ased

; 

Exe
m

p
lary 

C
o

n
tact in

fo
rm

atio
n

 fo
r th

e 

in
stru

cto
r is in

clu
d

e
d

 b
u

t m
ay n

o
t b

e 

easy to
 fin

d
; co

n
tact in

fo
rm

atio
n

 

in
clu

d
es m

o
re th

an
 o

n
e typ

e o
f 

co
m

m
u

n
icatio

n
 to

o
l; exp

ected
 

resp
o

n
se tim

e fo
r e-m

ail rep
lies m

ay 
b

e in
clu

d
e

d
; in

stru
cto

r's ro
le w

ith
in

 

th
e co

u
rse n

o
t clearly sp

elled
 o

u
t to

 

stu
d

en
ts; th

e in
stru

cto
r's m

eth
o

d
s o

f 

co
llectin

g an
d

 retu
rn

in
g w

o
rk are

 

clearly exp
lain

ed
; 

C
lear exp

lan
atio

n
s o

f o
p

tio
n

al an
d

/o
r 

req
u

ired
 so

ftw
are (in

 ad
d

itio
n

 to
 th

e 

C
M

S) are p
ro

vid
ed

 w
ith

in
 th

e co
u

rse; 

so
ftw

are req
u

ired
 to

 u
se co

u
rse 

m
aterials is listed

 b
u

t lin
ks to

 w
h

ere 

it can
 b

e cap
tu

red
 an

d
 in

stalled
 are 

n
o

t fo
u

n
d

 n
ear w

h
ere it w

ill b
e u

sed
; 

C
learly lab

ele
d

 tu
to

rial m
ate

rials th
at 

exp
lain

 h
o

w
 to

 n
avigate th

e C
M

S an
d

 

th
e sp

ecific co
u

rse are in
clu

d
ed

; 

tu
to

rials m
ay n

o
t b

e easily accessed
, 

o
r req

u
ire th

e learn
er to

 leave 

co
u

rse site w
ith

o
u

t an
 easy retu

rn
; 

tu
to

rial m
aterials su

p
p

o
rt m

u
ltip

le 

learn
in

g m
o

d
alities: au

d
io

, visu
al, 

an
d

 text b
ased

; 

A
cco

m
p

lish
e

d
 

C
o

n
tact in

fo
rm

atio
n

 fo
r th

e in
stru

cto
r 

is p
ro

vid
e

d
 b

u
t n

o
t easy to

 fin
d

; 

co
n

tact in
fo

rm
atio

n
 in

clu
d

es o
n

ly o
n

e 

w
ay to

 reach
 th

e in
stru

cto
r; n

o
 

in
fo

rm
atio

n
 co

n
cern

in
g resp

o
n

se
 

tim
e fo

r e-m
ail rep

lie
s is n

o
t in

clu
d

ed
; 

little o
r n

o
 in

fo
rm

atio
n

 is give
n

 

regard
in

g th
e in

stru
cto

r's ro
le in

 th
e 

co
u

rse; th
e in

stru
cto

r's m
eth

o
d

s o
f 

co
llectin

g an
d

 retu
rn

in
g w

o
rk are

 

evid
e

n
t b

u
t n

o
t clearly exp

lain
e

d
; 

So
ftw

are (in
 ad

d
itio

n
 to

 th
e C

M
S) 

req
u

ired
 to

 u
se co

u
rse m

aterials is 

m
en

tio
n

e
d

, b
u

t n
o

t exp
lain

ed
; lin

ks 

to
 w

h
ere it can

 b
e cap

tu
re

d
 an

d
 

in
stalled

 are p
ro

vid
e

d
, alth

o
u

gh
 th

ey 

m
ay n

o
t b

e co
n

ven
ie

n
tly lo

cated
; 

Tu
to

rial m
aterials th

at exp
lain

 h
o

w
 to

 

n
avigate th

e C
M

S an
d

/o
r th

e sp
e

cific 

co
u

rse m
ay b

e evid
en

t, b
u

t n
o

t easily 

fo
u

n
d

;  m
aterials d

o
 n

o
t su

p
p

o
rt 

m
u

ltip
le learn

in
g m

o
d

alities an
d

 are 

text-b
ased

 o
n

ly; 

P
ro

m
isin

g 

C
o

n
tact in

fo
rm

atio
n

 fo
r th

e 

in
stru

cto
r is ske

tch
y, at b

est; 

n
o

 in
fo

rm
atio

n
 co

n
cern

in
g 

resp
o

n
se tim

e fo
r e-m

ail 
rep

lies is in
clu

d
e

d
; 

in
fo

rm
atio

n
 regard

in
g th

e 
in

stru
cto

r's ro
le in

 th
e co

u
rse 

is n
o

t in
clu

d
e

d
; In

stru
cto

r's 

m
eth

o
d

s o
f co

llectin
g an

d
 

retu
rn

in
g w

o
rk are co

n
fu

sin
g 

o
r n

o
n

-existen
t; 

Th
e n

ee
d

 fo
r ad

d
itio

n
al 

so
ftw

are req
u

ired
 to

 u
se 

co
u

rse m
aterials m

ay b
e 

m
en

tio
n

e
d

; lin
ks to

 so
ftw

are 

m
ay b

e m
issin

g o
r 

in
co

m
p

lete; 

Tu
to

rial m
aterials exp

lain
in

g 

h
o

w
 to

 n
avigate th

e C
M

S o
r 

th
e sp

ecific co
u

rse m
ay b

e 

in
clu

d
ed

 b
u

t are d
ifficu

lt to
 

fin
d

, lack d
etail, are n

o
t w

ell 

o
rgan

ized
, o

r  are 
in

co
m

p
lete; tu

to
rial m

aterials 

th
at are in

clu
d

ed
 d

o
 n

o
t 

su
p

p
o

rt m
u

ltip
le learn

in
g 

m
o

d
alities; 

In
co

m
p

le
te
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Fe
e

d
b

ack 

A
cco

m
-

m
o

d
atio

n
s  

fo
r 

D
isab

ilitie
s 

Te
ch

n
ical 

A
cce

ssib
i-

lity Issu
e

s 

C
o

u
rse

/ 
In

stitu
-

tio
n

al 

P
o

licie
s &

 

Su
p

p
o

rt 

 

L
e

a
rn

e
r S

u
p

p
o

rt (p
a

g
e

 2
 o

f 2
) 

Learners have the opportunity to give 
feedback to the instructor regarding course 

design and course content  both during course 
delivery and after course com

pletion;  
feedback m

echanism
s allow

 students to 

participate anonym
ously in course evaluation; 

Supportive m
echanism

s allow
 learners w

ith 
disabilities to participate fully in the online 

com
m

unity; the design and delivery of 
content integrate alternative resources 
(transcripts, for exam

ple) or enable assistive 

processes (voice recognition, for exam
ple) for 

those needing accom
m

odation; links to 
institutional policies, contacts, and procedures 

for supporting learners w
ith disabilities are 

included and easy to find; design factors such 
as color, text size m

anipulation, audio and 

video controls, and alt tags reflect universal 
accessibility considerations; 

Course m
aterials use standard form

ats to 
ensure accessibility; if specific softw

are is 

required to w
hich som

e learners m
ay not 

have access, alternative file types are 
provided; large files are identified to help 

learners consider dow
nload tim

es; alternative  
(sm

aller) files are provided w
here appropriate; 

video are stream
ed w

henever possible; 

graphics are optim
ized for w

eb delivery and 
display w

ithout needing extensive scrolling; 

Links to institutional policies, m
aterials, and 

form
s relevant for learner success (for 

exam
ple, plagiarism

 policies) are clearly 
labeled and easy to find; links allow

 easy 

navigation from
 the course to the inform

ation 
and back; course/instructor policies regarding 
decorum

, behavior, and netiquette are easy to 

find and w
ritten clearly to avoid confusion; 

links to institutional services such as the 
library, w

riting center, or financial aid office 

are clearly labeled and easy to find; 

Exe
m

p
lary 

Learners have the opportunity to give 
feedback to the instructor regarding course 

design and/or course content, but only after 
course com

pletion;  feedback m
echanism

s 
allow

 students to participate anonym
ously 

in course evaluation; 

Supportive m
echanism

s allow
 learners w

ith 
disabilities to participate in the online 

com
m

unity for m
ost activities; the design 

and delivery of content integrate som
e 

alternative resources or enable assistive 

processes for those needing 
accom

m
odation; links to institutional 

policies, contacts, and procedures to 

support learners w
ith disabilities are 

included but m
ay not be easy to find; design 

factors such as color, text size m
anipulation, 

audio and video controls, and alt tags have 
been considered in som

e cases; 

Course m
aterials use standard form

ats to 
ensure accessibility; if specific softw

are is 

required to w
hich som

e learners m
ay not 

have access, alternative file types are 
som

etim
es provided; large files are not 

identified as such; alternative (sm
aller) files 

are not provided; video files are stream
ed in 

som
e cases;  graphics are not be optim

ized 

for w
eb delivery but display w

ithout 
extensive scrolling; 

Links to institutional policies, m
aterials, and 

form
s relevant for learner success (for 

exam
ple, plagiarism

 policies) are included 
but m

ay require searching to find; links 

allow
 easy navigation from

 the course to the 
inform

ation and back; course/instructor 
policies regarding decorum

, behavior, and 

netiquette are included and are w
ritten 

clearly to avoid confusion; links to 
institutional services such as the library, 

w
riting center, or financial aid office m

ay be 
included but require searching to find; 

A
cco

m
p

lish
e

d
 

Learners have the opportunity to give 
feedback to the instructor regarding 

course design or course content, but only 
after course com

pletion; feedback 
m

echanism
s do not guarantee privacy to 

the student; 

Supportive m
echanism

s allow
 som

e 
learners w

ith disabilities to participate 

fully in the online com
m

unity; the design 
and delivery of content do not include 
alternative resources nor enable assistive 

processes for those needing 
accom

m
odation; links to institutional 

policies, contacts, and procedures to 

support learners w
ith disabilities are not 

evident; design factors such as color, text 
size m

anipulation, audio and video 

controls, and alt tags have not been 
considered; 

Course m
aterials use standard form

ats to 
ensure accessibility; if specific softw

are is 

required to w
hich som

e learners m
ay not 

have access, alternative file types are not 
provided; large files are not identified as 

such and alternative  (sm
aller) files are 

not provided; video files are not 
stream

ed; graphics are not optim
ized for 

w
eb delivery and m

ay require extensive 
scrolling; 

Links to som
e institutional policies, 

m
aterials, and form

s relevant for learner 

success (for exam
ple, plagiarism

 policies) 
are included but are difficult to find; 

course/instructor policies regarding 
decorum

, behavior, and netiquette are 
included but are not clearly w

ritten or 

w
ould benefit from

 m
ore detail; a few

 
links to institutional services such as the 
library, w

riting center, or financial aid 

office m
ay be included but require 

searching to find; 

P
ro

m
isin

g 

Learners do not have the opportunity to 
give feedback to the instructor 

regarding course design or course 
content; feedback m

echanism
s do not 

guarantee privacy to the student; 

Supportive m
echanism

s allow
 som

e 
learners w

ith disabilities to participate 

in the online com
m

unity for som
e 

activities; the design and delivery of 
content do not apply alternative 

resources nor enable assistive processes 
for those needing accom

m
odations; 

links to institutional policies, contacts, 

and procedures to support learners 
w

ith disabilities are not evident; design 
factors such as color, text size 

m
anipulation, audio and video controls, 

and alt tags have not been considered; 

Course m
aterials som

etim
es use 

standard form
ats to ensure 

accessibility; if specific softw
are is 

required to access course m
aterials, no 

m
ention of this is included and 

alternative file types are not provided; 
large files are not identified as such and 
alternative (sm

aller) files are not 

provided; video files are not stream
ed; 

graphic files are not optim
ized for w

eb 
delivery and require extensive scrolling; 

Links to som
e institutional policies, 

m
aterials, and form

s relevant for 

learner success (for exam
ple, plagiarism

 
policies) are not included; som

e 

course/instructor policies regarding 
decorum

, behavior, and netiquette m
ay 

be included but are not clearly w
ritten 

or w
ould benefit from

 m
ore detail; links 

to institutional services such as the 
library, w

riting center, or financial aid 

office are not included; 

In
co

m
p

le
te

 


